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ABSTRACT
— THE MAIN AIM OF THE PRESENTATION

The main aim of this poster is to describe a proje  ct of training and consultation in
service that involved teachers’ and students’ teams of an Italian school in order to
validate Cooperative Learning activities, considere d as model of an intervention on
students and an opportunity of professional development for teacher S.

Among the different effects of Cooperative Learning the focus was kept on the
social relations, related to the development of pro social behaviour in the class

team.

— THE ISSUES TO BE DISCUSSED

This poster describes the structure and the process followed during the
management of the project. The structure contains a plan subdivided in areas
referring to the training of the teachers, the plan ning and the carrying out of the
interventions, the validation and the spreading of results. Each area refers to

objectives, activities, tools and time required.



— THE PROSPECTIVE BENEFITS TO PARTICIPANTS

Participants gained the opportunity to understand t he success and the failure of
the model carried out, thanks to a consultation act lvity with the school

psychologist that took throughout the whole the pro ject.



INTRODUCTION

The Project started on the following issues:

—The promotion of social well-being of students can be a way of the prevention of

dangerous behaviours

—The educational project in action can be a good org aniser of the didactic

activities

—The group can be one of the main educational and di dactic resources

—The importance of the consultation and training pl an referred in the theory and

in the practice of Cooperative Learning as a method

> applied to social and cognitive skills

> With effects at different levels:  motivation

psycho-social

social

cognitive




COOPERATIVE LEARNING: WHAT IS THE DIFFERENCE?

POSITIVE INTERDEPENDENCE
+

INDIVIDUAL ACCOUNTABILITY

WARNING: NOT EVERY GROUP IS A COOPERATIVE GROUP!

FALSE COOPERATIVE GROUPS

» The teacher acts as the direct supervisor of the gr  oup
activity

» Group activity is a result of a subdivision of the skills in
different parts

» Homogenous levels groups for learning recovery and
abilities’ improvement




WHY?

Teachers

* To give them the opportunity to learn a good class room management

* To give them good observational tools and strategie S

* Support them in daily difficulties, in particular c oncerning the relationship with
problematic students

Students

Among the effects of Cooperative Learning at the fo  llowing different levels
« Motivation

* Psycho-social

« Cognitive

...the focus has been kept on the social relations:

* To give the opportunity to act out and to promote p rosocial development



WHQ?

» 6 teachers including: 3 of primary school level and 3 of secondary school level.

» 6 classrooms including: 3 of primary school level(1 0/11 years old) and 3 of

secondary school level (11/12 years old and 12/13y ears old).

The total number of students involved has been 118.

WHERE ?

An Inclusive Institute of Varese -ltaly

WHEN ?

From October 2003 to April 2004.



METHODOLOGY
HOW ?
The methodology contains a plan subdivided in areas referring to the training of

the teachers, the planning and the carrying out of the interventions and finally the

evaluation.

Each area has its own specific objectives, activiti es, tools and time required.

Area Objectives Activities Tools Time
The teachers » Presentation of the main Material to 4 meetings of 2h
T learn and techniques of the team work in little with all the teachers
R practice: building cooperative involved
» the team » Theoretical review of the |group +
A building main issues of 1 meeting of 1h with
| > the Cooperative Learning each teacher
N Cooperative referred to the primary involved
| Learning and secondary school
method context
N » Cooperative group
G activities on different
types of positive
interdependence




Area Objectives Activities Tools Time

A The teachers and |The teacher and the » Sociogram |8 meetings(1l a

P the counsellor counsellor project and for class week)with each
Check through manage the application of a assessment |classroom

P the application in |series of activities » Prototype of

L class a series of |connected with different activity

| activities to subjects and different planned by

C move up the types of groups to improve the
positive the relashionships among counsellor

A interdependence |the students and between

T among the the students and the

| students and to teacher

0O celebrate

N diversity in the

classroom




Area Objectives Activities Tools Time
The teacher » The teacher and the Guidelines 1 meeting of 2h with
under the counsellor manage sheet for the each teacher
supervision of altogether the application |follow up of involved
E the counsellor of the activity(they the classroom |(individual
\Vi thinks about the alternate each other in application evaluation)
A application and the observation role on +
makes an the base of a guidelines 1 meeting of 2h with
L evaluation of it sheet planned by the all the teachers
U counsellor and play (collective
A different roles-didactic evaluation)
T and educational task-)
» Follow up on the
| application
O » The counsellor collects
N the critical points to

evaluate them and to find
problem solving
strategies

» The counsellor meets all
the teachers to do a
collective evaluation




RESULTS AND CRITICAL UNDERSTANDING

The analysis of the results shows the average chang es in term of cohesion,

preference and refusal before and after the interve  ntion .

average changes for two classes

2,94 295 3
84 2,78 2,62 257 2,78 2,85
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The outcomes have been divided on the basis of stre  ngths and limitations. The

teacher and the counsellor discussed also about the possible strategies of
resolution

Strengths

» An opportunity for the teachers to meet colleagues of other schools and to

compare with them their professional life sharing e Xperiences, opinions and
emotions

» An opportunity for the teachers to practice and to measure oneself in the
application of a new teaching method

» An opportunity to vary the teaching and the learnin g activity

» An opportunity for the teachers to extend the knowl edge of their students to the
social and psychological aspects, that influenced t he final evaluation

» The sharing between the teacher and the counsellor throughout the project



» An opportunity for the students to learn together: to change some relationships,
to extend them to new students, to include in the c lassroom system isolated
students, to create links between males and females

» The ability of the teacher to manage the classroom establishing a positive
educational relationship with each student

» The positive attitude of the class towards the teac  her

Critical points

» Due to absences from school or involvement in other school planned activities
some students missed out

» Difficulty of involving some problematic students o n complex skills

» Difficulty for the teachers to communicate to colle agues who give an input in
class in the meetings about the project

» Strength of each intervention(1h)

» Difficulty to manage the training and the planning and monitoring meetings out

of the duty service



What to do?

» Problematic students should be better involved in o ther activities that give them
opportunity to improve the individual responsibilit y and to contribute to the
success of the group: this situation could better | mprove the self- esteem and
the social relationships

» The counsellor, rather than delegate, should refer directly the situation to the
teaching staff so that the others could be much mor e motivated to share this
experience and to try this method

» Strength of each intervention should be longer(at | east 2h each one)

» Teachers should be involved in all the activities | nstead of teaching or to receive

an adequate sum of money



CONCLUSION

The teachers have pointed out the positive experience of being involved in this
project: they would carry on this new method and sh are it with the colleagues; they
expect it would be followed by all the teaching sta  ff in class; if they replied this
experience they would focus the attention and the v alidation too in the cognitive
effects of Cooperative Learning; they would possibl y do the training in service;
they find this experience has been positive for the students too as they refer by the
“brain storming” because they had the opportunity t 0 vary the activity, to feel
involved in it by the cooperation with the others, to change some opinions of the
schoolmates and to feel nearer some of them.

Personally | found this a good opportunity to practice as sch ool psychologist in a
field that | found interesting since the theory and the practice have been presented
by one of my master’s teachers( Prof. Gentile ) and a good chance to meet different
teachers and students that means different ways to think, to react, to feel in a same

experience.
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